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 The investigator in this study sought to establish and confirm the basic competencies 
viewed as important for instructors at technical colleges who teaching using accelerated learning. 
This was accomplished by surveying instructors and administrators who had participated in 
accelerated teaching and learning training over the past seven years to find out what they thought 
were important competencies that need to be learned by an instructor planning to teach using 
accelerated learning. Instructors and administrators were also asked to identify those 
competencies that they applied, as well as any competencies that they did not see as relevant to 
accelerated learning. 
 An online survey was developed and distributed to 115 individuals, and 71 participants 
responded. The survey questions focused on accelerated learning competencies that were part of 
the Learning Strategies or Visionaries accelerated teaching and learning training that is 
conducted for technical colleges in Wisconsin and Minnesota. Since the purpose of the study was 
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to validate competencies taught in training, as well as to determine additional needs, those 
statements that had an average rating of important, or very important, were considered to 
represent valid competencies. Participants were also asked to identify competencies that had 
been taught in other accelerated learning training they had received. The list identified from this 
question was used to determine additional competencies that should be included or considered in 
future training. The investigator also conducted a literature review around accelerated learning’s 
core principles, based on experts and practioners.   
 It is the investigator’s belief that the results of this study provide validation of the 
accelerated learning competencies taught to instructors and administrators in the technical 
colleges. The list of competencies identified in this study can serve as a guide for establishing 
criteria required to instruct in accelerated programming. The list also provides a list of consistent 
competencies that can be used by the Wisconsin Technical College System to recommend as 
guidelines for instructor’s training in accelerated learning.   
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Chapter One 
 
Introduction 
The Wisconsin Technical College System (WTCS) has been in existence since 1911 to 
provide education for employment. The mission of WTCS has remained consistent over the 
years, with its primary focus on preparing people for jobs by being the leader in workforce 
education. The Technical College System has a reputation for being the primary deliverer of 
skilled occupational training in Wisconsin, providing training and retraining for businesses and 
industries.  
Presently, there are sixteen Technical College Districts in the State of Wisconsin, which 
operate independently and have autonomous governing boards. There is also a State WTCS 
Board that exists to assure transferability between districts, with regard to basic programs and 
compliance with state and federal statutes and regulations. This State Board brings groups 
together with representatives from each district to carry out the WTCS vision. Districts work 
together to design programs that meet the needs of their customer: the citizens and businesses in 
Wisconsin. 
The business community and the Technical College System face the challenge that 
change is occurring rapidly. To keep up with the constant changes going on in the real world, 
technical colleges need to make changes to curriculum, both in content and in delivery. “This is 
something the system must do because our customers are real world customers of Business and 
Industry and Labor preparing people for the new workforce,” expressed Dwight York, Past 
President of the WTCS.  
Issues that impact curriculum change include the system’s need to focus on measuring 
success by the number of students that graduate from programs. W-2 requires students to work 
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while attending school, and businesses are experiencing rapid changes that require employees to 
acquire new skills. Employers and employees interested in gaining skills are requesting a format 
that allows them to receive the education they need in the shortest amount of time. There is a 
need for programs that cover more knowledge and increase student retention while maintaining 
the high standard of expectations of quality learning. All of these factors result in a need for 
colleges to maximize learning while minimizing the amount of time required to earn a degree or 
to learn new skills. With continuous change in the skills needed in the workplace, employees 
need to have the ability to apply critical thinking to solve problems effectively. Accelerated 
learning focuses on teaching students how to learn and think logically and creatively. As a 
response to these needs, the Technical College System in Wisconsin is beginning to see an 
increase in accelerated programs at several of the districts. “Accelerated programming is a 
method of instruction when used at the associate degree level that utilizes several essential 
elements to reduce student-teacher contact hours to a minimum of eight hours per credit with 
total hours of student effort remaining at 54 hours per credit. Contact hours are not to be reduced 
without the application of accelerated techniques. Accelerated programs in the Wisconsin 
Technical College System may provide an opportunity for working adults to achieve an associate 
degree in approximately two and a half years” (taken from a memorandum from Kathleen 
Cullen, Deputy Division Administrator for the WTCS, dated January 22, 1999). 
Robin E. Butler was an accelerated learning pioneer in the WTCS who started an 
accelerated Supervisory Management program at Lakeshore Technical College (LTC) in 1986. 
Lakeshore intended to run a single “pilot” cycle to gain evaluative proof to propose it as a new 
catalogued program to their district and the State Board. The students’ and their employers’ 
responses were so overwhelming positive that instead of a pilot cycle, they had five cohort 
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groups going before the end of the first semester, and three more in the planning stage. “It took a 
long time to build a team that could and would wing it without me, especially since the program 
‘ran away’ with us before we could finish planning and implement the remaining phases – 
faculty training, evaluation system, and technology integration,” stated Butler. Until 1994, LTC 
had the only accelerated program in the Technical College System, yet with the need for adult 
education to change and meet the demands of its customers, more technical colleges began 
investigation regarding accelerated learning. As of May, 2002, several technical colleges have 
accelerated programs in Supervisory Management; there are also programs that have been 
developed in marketing, accounting and computer disciplines. The elements are also being used 
in nursing programs, general education courses, and in training that the technical college 
provides on site for businesses and industries. 
State-called meetings that involve multiple districts are held each year to bring together 
districts on current and future issues. Meetings have been held to provide education and training 
on accelerated learning as well as to establish guidelines. Guidelines for program requirements 
were written to ensure consistent, quality results in how programs are run. Administrators and 
instructors are seeking training; instructors need to effectively instruct in accelerated classrooms, 
while receiving the support from administrators. Yet the question being asked by instructors and 
administrators is, “What additional skills do instructors need to teach in an accelerated 
program?” To address that question, individuals in the WTCS have been researching accelerated 
learning to define what it is and the elements needed to improve accelerated learning practices. 
Dr. Georgi Lozanov, a Bulgarian psychiatrist, provided the foundation upon which much 
of our recent knowledge in the field of accelerated learning has been built; his research on 
accelerated learning, or what Lozanov referred to as “suggestopedia,” which started in the 
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1950’s. In putting his research into practice in foreign language learning, Dr. Lazanov reported 
that Bulgarian students were learning 1,200 words a day and remembering 96.1 percent of them 
(Dryden & Vos, 1999, p. 307). In 1972, Dr. Donald Schuster and Ray Benitezments began some 
of the first experiments in the United States (Dryden & Vos, 1999). Robin Butler, who was 
mentioned earlier, pioneered accelerated learning in Wisconsin and served as a consultant to 
other technical college instructors and coordinators as they got started in accelerated 
programming. Although Butler has retired from his fulltime position at Lakeshore Technical 
College, he is still actively involved in accelerated learning by providing instruction at Silver 
Lake College and through his research for a book on establishing and maintaining accelerated 
programs in two-year and four-year colleges. Butler finds it challenging to provide a short and 
simple definition for accelerated learning, and started from the premise that learning is a 
creation, not consumption. In a personal correspondence with Butler, he referred to David 
Meier’s definition that “accelerated learning is based on the latest research on the brain and 
learning; it can use a wide variety of methods and media; it is open and flexible; it gets learners 
totally involved; it appeals to all learning styles; it energizes and rehumanizes the learning 
process; it seeks to make learning enjoyable; and it is solidly committed to results, results, 
results” (Meier, 2002). 
Training for instructors has been a challenge and concern. The approach LTC first used 
included Butler’s recruitment of instructors from LTC who were pursuing their Master’s degree 
in Cardinal Stritch University’s accelerated program. Although that program was more 
compressed than accelerated, Cardinal Stritch University was promoting accelerated 
methodology. Butler thought these instructors had acquired appreciation for this visionary 
paradigm via personal experience. Additional instructors who were considered to be open-
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minded, progressive, and innovative were also drafted. In addition to two brief training sessions 
in those early years, much of the accelerated learning teacher’s training consisted of coaching 
provided by Robin Butler. In 1996, Robin persuaded LTC administration to contract with Paul 
Scheele to provide ACCEL training. That training workshop is consistent with many of the 
competencies being addressed in the survey given for this research.  
As other technical colleges in the WTCS explored the startup of accelerated programs, 
employment of instructors who modeled to this visionary approach, as well as providing ongoing 
training for them, became a part of success plans. In order to model and incorporate the elements 
and process of accelerated learning that resulted in increased learning in shorter time periods, 
instructors teaching in an accelerated program needed accelerated teaching and learning skills. In 
1996, Paul Scheele, the developer of photo reading, an accelerated reading program, met with 
technical college instructors to design and deliver training to instructors. In the spring of 1996, 
four technical colleges pooled resources and provided accelerated teaching and learning training 
for instructors and administrators. Using this training experience as a template, competencies 
were developed, curriculum was designed, and training was delivered each subsequent year to 
several technical college instructors and administrators by Visionaries, a private consulting 
business, or Learning Strategies, a corporation that employs Paul Scheele. In addition to this 
training, Visionaries has delivered parts of the training several times to instructors in the K-12 
and technical college system. Their goal is to provide an introduction to accelerated learning in a 
shortened time frame. David Meier also was used as a resource in providing teacher training for 
instructors and colleges. Several technical colleges are now providing training on accelerated 
teaching and learning, yet there has been no formalized requirement in the system as to what 
skills, knowledge and abilities an instructor should use in an accelerated-format course. 
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Statement of the Problem 
In order to provide a better quality of learning in less time and to ensure qualified staff, 
instructors need to have additional skills and knowledge to teach in this accelerated format. A 
WTCS guideline states, “Instructional staff must have acquired a minimum competence level in 
accelerated programming techniques and further have demonstrated their ability to successfully 
teach in an accelerated format” (taken from a memorandum from Kathleen Cullen, Deputy 
Division Administrator for the WTCS, dated January 22, 1999). What are these specific 
competencies needed by technical college instructors which will allow an instructor to gain a 
competence level to successfully instruct a course utilizing an accelerated approach and/or 
format? Are the competencies that are taught in the accelerated teaching and learning instructor’s 
training the right competencies? What are the most critical skills needed? 
This study evaluates the competencies taught in the accelerated teaching and learning 
training for instructors to see if these competencies are what technical college instructors need. 
The evaluation will be limited to instructors in the State of Wisconsin who have attended training 
by Visionaries or Learning Strategies. 
Purpose of the Study 
The purpose of this study is to determine what skills and knowledge instructors need to 
teach utilizing an accelerated learning approach and/or format. It can be used to validate 
competencies taught in the Learning Strategies and Visionaries training, as well as to determine 
additional needs. The results can also be used by technical colleges to determine if an instructor 
has the qualifications to instruct in a course or program that requires the use of accelerated 
learning. By prioritizing the competencies, the results will also help determine which 
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competencies to teach when a shortened time frame is required for the accelerated learning 
instructor’s training. 
Questions 
The following questions will be answered by the data gathered through this study: 
1. Are the competencies taught in the accelerated learning instructor’s training by Learning 
Strategies and Visionaries valid? 
2. Are there additional competencies needed to instruct in an accelerated course? 
3. Are there competencies in the instructor’s training that should be eliminated? 
4. Are some competencies more important than others? 
Significance of the Study 
As technical colleges in the State of Wisconsin increase the number of courses and 
programs offered in an accelerated format, it is important that instructors have skills and 
knowledge to instruct utilizing accelerated learning techniques. The study will determine if the 
Learning Strategies and Visionaries instructor’s training provides instructors with the 
competencies needed.  
The study will allow for a list of competencies, in a prioritized order, which can help 
instructors determine what skills they need to obtain to be qualified to teach in the accelerated 
format. The study will also provide administrators with a list of competencies, for hiring and 
evaluation purposes, for accelerated learning instruction. The study will help supervisors meet 
the WTCS criteria for accelerated programs requiring that accelerated programming have a 
specialized curriculum design that requires ongoing supervision. Special faculty and institutional 
preparation is also required for effective utilization of the suggested instructional methodology.  
16 
Limitations of the Study 
The limitations of the study are: 
1. The sample was restricted to those instructors who were part of the Learning Strategies or 
Visionaries instructor’s training. The population for evaluation was limited to individuals 
who participated in the Learning Strategies or Visionaries training. 
2. Many instructors participating in the study had a limited amount of time instructing using 
accelerated learning techniques. 
3. The sample was restricted to individuals within the Wisconsin Technical College System. 
Although the results of this study may provide valuable information to other educational 
institutions, the intentions are to provide information specifically for the WTCS, 
Learning Strategies, and Visionaries. 
Assumptions of the Study 
The following assumptions were made: 
1. Accelerated learning relates to how people learn; therefore, the competencies needed to 
instruct using an accelerated approach or format will be the same regardless of the 
content being taught. 
2. Instructors have skills needed for instruction in traditional classes.  
Definition of Terms 
Accelerated learning: A holistic approach to learning that accommodates different 
learning styles and needs. Accelerated learning methodologies engage all parts of the brain, 
which dramatically increases a student’s learning and retention. 
Active Concert: A script read by the instructor to classical music in which the instructor 
matches his or her voice to the volume and tonality. Participants read along silently. 
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Primary Activation: The purpose of this step is to increase the participant’s 
comprehension of the material prior to demonstrating his or her understanding. Instructors may 
lecture or demonstrate new skills during this stage. 
Primary Secondary Activation: This step is influenced by Maria Monntessori. 
Participants receive new information, and the instructor checks their understanding (France & 
Jarvis, 1996). 
Secondary Activation: At this step, participants demonstrate their competency with the 
new learning by creating skits or teaching the class what they know. Students gain confidence in 
their ability to apply the new learning without the instructor’s help. 
Passive Concert: The passive concert is the last step, and with the use of Baroque music 
with a visual display of information that was learned, the new learning is reinforced and 
reviewed. 
Alpha brain waves: “The brain-wave pattern that characterizes relaxation and meditation.  
It operated at eight to twelve cycles per second. In this mode you daydream and let your 
imagination soar. You are in a state of relaxed alertness.” (Rose & Nicholl, 1997, p. 42) 
Competencies: “Major skills or abilities needed to perform tasks effectively. They 
describe performance expectations in observable, measurable terms telling learners what they 
will be able to do as the result of a given learning experience” (Hogan, 1998, p. 2). 
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Chapter Two 
Literature Review 
Introduction 
If accelerated learning is about learning how to learn effectively using our brain’s 
potential, what elements are important to include in the learning process? What skills and 
abilities do the learner and instructor need to possess before they can capitalize on the brain’s 
potential? What skills, knowledge, and abilities does an instructor need to successfully 
implement accelerated learning into courses? A great deal of research has been done on the brain 
and elements that enhance learning. There are several pieces of information that connect to 
accelerated learning. The investigation of literature will include: review of books, articles, 
research, websites relating to accelerated learning, as well as interviews with experts. 
Background of Accelerated Learning 
Accelerated learning has its origins in Lazonov’s “suggestopedia,” which began in 
Bulgaria in the 1950’s. A holistic method, activating many areas of the brain, suggestopedia 
utilizes Baroque music, relaxed alertness, positive expectation, and highly orchestrated 
classroom methods to achieve increased memory and to accelerate learning (Minewiser, 2000). 
A critical element of the Lazonov method is that, “The teacher is specially trained how to behave 
himself or herself with the students so that he or she stimulates the relaxation and concentration 
of the students at the same time” (Lozanov & Schuster, 1977, p. 171, as cited in Minewiser, 
2000). Lozanov and his staff have experimented for years to find what elements are required to 
reach the hidden reserve complex that enhance learning; he believes all of these elements are 
integral to accessing the reserve complex. Suggestopedia principles include: (a) the presence of 
joy and relaxation in learning with the absence of tension, (b) the use of the conscious and 
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unconscious processes simultaneously, and (c) the suggestive link on the level of the reserve 
complex (Minewiser, 2000). “Proponents of Suggestopedia assert that through harmonization of 
altered states of consciousness, rhythms of recitation, special breathing practices and baroque 
music, we are able to spiral into the reserves of the mind. This process increases the necessary 
awareness which can be used to select and control our perceptions to become self-developed” 
(Sandhu, 1994, p. 231). Breathing and savasang exercises were used to slow the learner’s pulse 
and to induce alpha brain waves which resulted in material being more quickly absorbed. An 
outcome of using the step-by-step procedures of suggestopedia are that learners free themselves 
from the constraints of logic, and the conscious mind, which houses most of the negative 
barriers. In Lazanov’s work, the role of unconscious mental activity in learning relates to the 
need for the instructor to find ways to work with and defuse learning barriers and to use 
suggestion and desuggestion. “Suggestopedics/desuggestopedics has nothing in common with 
methodic improvements within the framework of the traditionally known potential of brain and 
mind. It is organized on the basis of conditions and laws for systemic activation and utilization of 
the reserve (potential, unused) capacity of brain and mind discovered by Dr. Lozanov. This 
means three-to-five fold better results for the time being, without tiredness and home learning” 
(Lazanov, n.d.). Lozanov believes that any practicing, well-trained instructor (possessing a 
certificate from Dr. Lozanov) can demonstrate these results. Dr Lozanov’s methods include 
music, arts, songs, and play. Lozanov’s design of curriculum includes material presented 
globally organized with parts as well. In Lozanov’s model, it is important that teachers are 
friendly, and provide stimulative communication with students. Lozanov also expressed the 
importance of having an understanding of how teaching affects the brain. It also needs to be 
noted that in recent communication members of the International Alliance for Learning (IAL) 
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organization have had with Lozanov, he indicated he is against application of hypnosis and 
associated techniques with learning that include guided imagery, which has become a part of 
some accelerated classes. 
Some of the elements that are considered important to accelerated learning were 
advocated even prior to this time. As far back as 1945, Vicktor Lowenfeld advocated teaching 
according to how students learn, and he challenged the practice of testing low achieving students 
with paper and pencil testing.  
Based upon Lozanov’s principles that powerful learning must engage both the analytical 
brain and the emotional brain, along with both states of mind, the conscious and the unconscious, 
an organization was formed in 1975 in the United States under the name of SALT, Society of 
Accelerated Learning and Teaching, by Dr. Donald Schuster and Charles Gritton (Elliot, n.d.). 
SALT applied the techniques, based on the research of Dr. Lozanov, of suggestion, relaxation 
and music applied to the learning process. The SALT method followed the suggestopedia 
process in that it had a review of previous material, followed by a dynamic presentation of new 
material, and then a concert review of the new material for repetition. Methods included games, 
role playing, Baroque music, and peripherals. In addition to suggestopidia techniques, SALT 
included visual images, mind calms, classical and content appropriate music. An addition that is 
seen today in many accelerated classrooms is guided imagery used for positive expectations and 
goal settings, and visualization. In the first stage of SALT learning, the learner does physical 
relaxation, followed by mental relaxation or mind-calming, and then suggestive pleasant learning 
stimulation. Dr. Don Schuster was a professor of psychology at Iowa State University, and his 
first experiments focused on the application of relaxation. By teaching students yoga-like 
relaxation, and by accompanying the lessons with classical background music, Schuster recorded 
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a threefold increase in learning speed during this first test applied to the subject of learning 
Spanish (Rose, 1987). Charles Gritton applied the same techniques to his instruction of math. In 
1994, SALT changed its name to the International Alliance for Learning (IAL). The 
organization, though, continues to keep the same focus of helping instructors discover new ways 
to make the learning process more productive. The IAL identifies the following ten elements as a 
focus of application and expansion in accelerated learning: knowledge about the human brain, 
emotional state, the learning environment, role of music and art, personal motivation, multiple 
intelligences and learning styles, imagination/metaphors, suggestion, team learning and 
cooperation, and improvement and results. 
Robin Butler, in his book, Anadragogical Guidelines, which became the philosophical 
base or model for the accelerated supervisory management program at LTC, listed seven key 
elements for accelerated learning. The key elements are: respect, collaboration, trust, 
supportiveness, openness, pleasure, and humanness. Today, those elements have, to some extent, 
been universalized and focused to what are called “major assumptions” by Meier, Scheele and 
others. Meier’s listing is as follows: a positive learning environment, total learner involvement, 
collaboration among learners, variety that appeals to all learning styles, and contextual learning 
(Butler, 1988). 
 Carolyn Pool, in her article, “Brain-based learning and students,” suggests that to 
improve the practice of teaching, teachers need to change mental models through addressing how 
our own brains learn and immerse ourselves in interactive, real-life, complex experiences out of 
which we can process ideas. She found to make this change in mental models that “process 
groups” were critical. This was accomplished by having teachers get together in small groups 
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and look at new information from the sciences, examine educational research, and study the 
brain/mind principles – as people, not as teachers (Pool, 1997). 
In the Journal of Accelerative Learning and Teaching, Volume 20, fall, 1995, the article 
“Integrative/Accelerative Learning as the Practice of Freedom” addresses the need for 
accelerated learning instructors to look and reflect on the implementation of accelerated learning 
to make sure that the practices include the ability for all people of differing abilities and cultures 
to participate in the learning. For example, the author, who is wheel-chair bound, was consulted 
by the facilitator while taking a course that involved cooperative learning games to determine 
how the individual might participate. 
Studies 
Several studies have found that college students learn faster and more effectively when 
learning opportunities match their individual learning styles and/or when students are taught to 
use their learning strengths for completing homework (Given, Tyler, Hall, Wood, Johnson, 
Cabrera, et al., 1999). Griggs & Dunn (1998) identify some steps for instructors to incorporate 
teaching and learning through individual learning styles. Important steps include identifying and 
administering a learning style assessment instrument that is appropriate for adults and then 
providing interpretations of the results. Productivity Environmental Preference Survey (PEPS) 
(Price, Dunn & Dunn, 1991) is an inventory for the identification of individual adult preferences 
in a working or learning environment. Items on the five-point Likert scale yield reliable and valid 
results as reported by Kirby (1979) regarding personal learning preferences. PEPS is a 
comprehensive approach in the identification of how adults prefer to function, learn, concentrate, 
and perform in their occupational or educational activities in the following areas: (a) immediate 
environment, (b) emotionality, (c) sociological needs, and (d) physical needs (Ostrander & 
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Schroeder, 1994). Tests at Iowa State University found that slow Baroque music alone (without 
the full accelerated system) speeded up learning by 24 percent and increased memory retention 
by 26 percent (Ostrander & Schroeder, 1994). 
A study in 2002 by Charlotte LeHecka, “How the Experts Define Accelerated Learning: 
A Delphi Study,” attempted to build consensus around the key principles and practices within 
accelerated learning. LeHecka had a panel provide input, and based on their consensus, put 
together a survey. She received responses from 32 accelerated learning practioners. The result of 
this study found that,  
Any definition of accelerated learning should include 1) approaches that acknowledge 
different mind states, include hands-on experiences, create a rich, positive, joyful learning 
environment, utilize multiple teaching techniques, utilize an aesthetic presentation of 
subject matter through the integration of music, art, drama, and movement, and utilize 
reflective learning processes 2) for the purpose of empowering students to tap the 
reserves of the mind, maximizing learning accomplishments through practical application 
and creative expansion of knowledge, nurturing the growth and development of 
emotional intelligence and relationship-building skills, developing lifelong learning skills, 
encouraging respect for every individual and the learning process and developing 
curiosity. (pp. 279-280)  
Two respondents took exception to the use of brain-based to describe accelerated learning. When 
asked what the critical elements of accelerated learning were, the respondents were consistent on 
the following: that learning involves the whole mind and body, the limitless capacity of the 
learner, the importance of the learning cycle that emphasizes didactic, psychological, artistic and 
multi-sensory, multi-modal, multi-level elements; learning and retention experiences that include 
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games, simulations, role-plays, experiments, story-telling and real life learning; establishment of 
a positive state in the learner; positive and respectful interactions between student and teacher; 
and learning environments that provide a sense of joy, expectation, excitement, and curiosity. 
Three respondents noted that knowledge about an individual’s learning style was not as 
important as being able to facilitate learning that reached all learning styles. Both the panel and 
survey respondents felt there is a lot of preparation of the environment and lesson on the part of 
the accelerated learning teacher. When asked what is unique to accelerated learning experiences, 
the respondents concurred on: the sense of community established in the classroom, 
opportunities for students to play and experiment with information until knowledge and 
understanding are present before testing; ongoing learning; attention given to the environment, 
positive attitudes, the liveliness and activeness of students; the variety of strategies used to 
address the multiple modes of learning and the emphasis of student’s acquisition of knowledge 
through movement. When using music, especially with adults, they need to first be informed of 
the benefits and purposes for using music with learning. A question specifically referenced what 
an accelerated learning practioner needed to be aware of to implement accelerated learning 
properly. A large number of respondents agreed that responses to this focused on personal 
characteristics of the practioner. The research found that accelerated learning practioners need 
“respect for self and others, an attitude of openness, high emotional intelligence, awareness of 
the power of their intentions, exclude self-confidence, hold positive beliefs and expectations, 
have love for their subject matter, have a sense of playfulness, be comfortable with their personal 
expressions of music, art, dance, movement, display congruency in their implementation of 
accelerated learning principles and teaching practices, and know the importance of truly being 
present with others” (LeHecka, 2002, p. 301). Results showed that an accelerated learning 
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practioner needed knowledge in the following areas: appropriate use of music, use of words and 
suggestion, variety of learning activities that address senses and learning styles, creation of a 
positive learning environment, awareness of foundational accelerated learning theories, and how 
natural learning occurs. Finally, the survey addressed what skills an accelerated learning 
practioner needed in an accelerated classroom. These were consistent with the knowledge and 
qualities listed above, and include knowing how to foster cooperative learning, create a playful 
atmosphere, engage students using strong communication skills and multi-modal, multi-sensory 
experiences, as well as have skills in learning styles and multiple intelligences. Another required 
skill was strong presentation and facilitation skills, including how to use verbal and non-verbal 
language and positive affirmations. In reviewing different models, four accelerated learning 
cycles made the final cut. In reviewing these four models, it was found that they each had 
consistent elements. The elements agreed to meet that of an accelerated learning design include: 
1) an activity that helps students focus, 2) a global overview of the content, 3) an active, 
discovery phase, 4) process stage involving all of the senses, 5) review and reflection, and 6) 
culmination activities that lead to action, deeper thinking or celebration (LeHecka, 2002). 
Applications 
Sematech, a Texas-based consortium of semiconductor manufacturers, uses accelerated 
learning techniques to improve its orientation program. Sematech trainers were trained in 
accelerated learning by Mary Kennedy and Charolotte LeHecka of the University of Houston’s 
Division of Continuing Education and Off-Site programs (France & Jarvis, 1996). Some of the 
guidelines taught by the instructors at the University of Houston for using the Lozanov learning-
learning sequence include: an introduction to acquaint participants to the topic and each other, 
overview, active concerts, primary activation, primary secondary activation, secondary 
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activation, and passive concerts. The accelerated approach has received positive feedback from 
new employees.  
When Krippner (1980) was part of the “Working Group on Suggestology as a Learning 
Methodology” for UNESCO with Schuster, Miele, and Pollack, he found that Lozanov teachers: 
learn how to orchestrate classroom instruction, combining all elements of suggestopedia 
harmoniously . . . suggestopedia methods involve simultaneous activation of concentration and 
relaxation, of logic and emotion, of the brain’s left and right hemisphere, of the brain’s higher 
and lower centers, and of the unification of conscious and paraconscious mental activity 
(Minewiser, 2000). Suggestopedia used deep rhythmic breathing and savasana exercises to slow 
the pulse and to induce alpha brain waves so that material could be quickly absorbed. 
There are several organizations that teach how to teach and learn using accelerated 
learning principles. The Center for Accelerated Learning, in Lake Geneva, was founded (and 
continues to operate) by David Meier, an individual recognized in the field as a trainer of 
accelerated learning. David Meier provides workshops to trainers, and the curriculum learning 
objectives focus on ways to motivate learners and how to get learners to overcome barriers, how 
to enhance learning using his SAVI (somatic, auditory, visual, intellectual) approach, the whole 
body and all senses, how to appeal to learning styles, how to improve computer and web-based 
training, how to design effective courses, and ways to ensure that training is retained and 
transferred to the job (Meier, n.d., www.alcenter.com). David Meier identifies some of the major 
principles of accelerated learning as total learner involvement, learning as an active creation of 
knowledge, learner collaboration, and learning events that are activity centered. Meier also has a 
four-phase learning cycle indicating that unless all four components are present, no real learning 
occurs (Meier, 2002). David Meier’s learning materials give several ideas of how to apply and 
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achieve the goals of each step in the cycle. “In achieving success with being an accelerated 
learning instructor, an important point to remember is this: A.L. is systemic, not cosmetic. It’s a 
philosophy that departs from conventional notions of learning in some significant ways and 
requires certain qualities of heart, soul, and mind” (Meier, n.d., p. 1, www.lcenter.com). Several 
organizations that have worked with Meier have achieved success in applying accelerated 
learning. Travelers Insurance trained employees on a new computer system using accelerated 
learning. They found a 400% improvement with the accelerated learning group and attributed it 
to the use of stress reduction, collaboration among learners, and the use of imagery mnemonics.  
Paul Scheele, author of The Photoreading Whole Mind System and Natural Brillance, 
created and delivers instructor’s training called accelements. Scheele is also an international 
presenter and trainer in accelerated learning and was the opening keynote speaker at the 2002 
International Alliance of Learning Annual Convention. In the accelements playbook that Scheele 
provides to participants that attend his training, is the following: “Encouraging higher-order 
thinking is essential for accelerative learning. Nine thinking and feeling behaviors indicate the 
learner is engaged in creative, divergent, gifted learning. These nine behaviors are organized as 
attitudes that lead to the expression of genius potential, a learner’s natural brilliance” (Scheele, 
1998, p. 31). The behaviors that Scheele is referring to are based on Frank E. Williams work and 
are to: think flexibly, inquire, access expanded brain, seek complexity, think fluently, originate, 
elaborate, take risks, and imagine. An accelerated facilitator develops the nine behaviors of 
thinking and feeling in learners through the use of twenty higher-order learning strategies. 
Scheele also stated in a written interview, “The paraconscious piece is an important distinction 
that makes Accelerated Learning truly Accelerated Learning and not merely a variety of 
integrative, brain based, collaborative/cooperative learning. In the last few years, the 
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paraconscious has been very missing from most people doing brain-based learning,” stated 
Scheele in a personal interview (Scheele, 2002).  
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Chapter 3 
Methodology 
The purpose of this study was to determine what skills and knowledge instructors need to 
teach using accelerated learning. The following section will give a detailed account of the 
participants involved in the study, the instrument that was used, the data collection techniques 
and a description of how the data was analyzed. 
Population 
The participants in this study were instructors or administrators employed in the 
Wisconsin Technical College System. The population surveyed had participated in the 
accelerated learning instructor’s training provided by Visionaries or Learning Strategies. The 
participants had participated in training that consisted of either 16 or 32 hours of in-class 
instruction on a specific set of accelerated learning competencies. The training has been 
sponsored by technical colleges each year since 1995, and 135 instructors and administrators 
have completed the instruction provided by Visionaries. The participants taking the training were 
from a variety of disciplines and had intentions of using the accelerated learning skills gained in 
traditional classes or accelerated programs.   
Instrumentation 
To determine if the competencies taught in the accelerated learning instructor’s training were 
valid, a survey was constructed to gather data from those who had participated in the training to 
see if they valued and applied each of the competencies that were taught in the training. The 
participants were surveyed using an instrument developed by the researcher. The survey 
attempted to measure whether each of the competencies taught were valued and applied.  
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Responses were measured using a three-point Likert scale that included the responses: very 
important, important and least important. Definitions for each category were as follows:   
? very important – you value and apply the objective stated;  
? important – you feel the objective stated is important to include in accelerated 
learning/instruction;  
? least important – you do not see the relevance this objective has to accelerated learning. 
The competencies used for the accelerated learning instructor’s training were those used to 
determine the objectives asked of each survey participant. The survey also gathered 
demographics so that participants could be categorized by position/discipline, number of years 
teaching, length of time using accelerated learning techniques, when an individual first received 
accelerated learning instruction, and the total number of days of training in accelerated learning 
received. Two additional questions were asked to determine if the individual had received any 
additional training above the accelerated learning instructor’s training that was consistent for all 
participants, and also a question to find out what other competencies have been learned that are 
not taught in this training. 
Validation of Survey Document 
The survey document was piloted to four instructors and administrators at Western 
Wisconsin Technical College who had participated in the accelerated learning instructor’s 
training. The four individuals were asked to take the survey and provide feedback on any 
questions they did not understand, as well as any additional suggestions they wanted to offer to 
improve the survey. The pilot was also completed to ensure that the online survey was working 
properly, and that when participants submitted their completed responses, the data was 
accurately collected. Paul Scheele and Cheryl Hiltibran, designers and trainers for the 
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Accelerated Learning instructor’s training, were also asked to review the survey, as subject 
matter experts, to determine if the survey questions were complete and accurately stated. The 
recommended changes were made, as recommended by both of these groups, with the exception 
of the length of the survey. Two individuals completing the survey felt the survey was long. In 
reviewing each question to see if questions could be eliminated, they were all needed, since they 
were all part of the training and were viewed as important. 
Data Collection 
A distribution list was set up from those who had participated in the accelerated learning 
instructor’s training that had identified email addresses on the contact information sheet from the 
training and were also teaching at the technical college level. A brief message was sent on 
November 24, 2002, to those included on the distribution list to see how many of the emails were 
current, as well as to let the individuals know that a survey would be arriving the next day 
(Appendix A is a copy of the email sent). Out of the 135 individuals identified, 115 had current 
working emails. The online survey (Appendix C is a copy of the survey) was sent to the 
participants on November 25, 2002, with a cover letter (Appendix B is a copy of the cover letter 
sent) asking for the survey to be completed by December 4, 2002. Fifty-five surveys were 
received within five hours after the survey had been sent out, and a total of seventy-one 
individuals had responded by the deadline. 
Research Design 
The research design is descriptive in that it uses an online survey to determine the values 
the participants place on each of the competencies taught in the accelerated learning instructor’s 
training. The research questions require little in the way of statistical analysis. For this paper, 
means and standard deviations were calculated for each competency to see if participants felt the 
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competencies identified and taught were important to continue to include in accelerated learning 
instruction. A ranking order was also established using the mean. 
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Chapter 4 
Results 
The purpose of this study was to determine what skills and knowledge instructors need to 
teach using accelerated learning. Prior participants of the accelerated learning instructor’s 
training were surveyed to determine what accelerated learning competencies they valued and 
were applying. One hundred fifteen (115) online surveys were sent, and 71 surveys were 
returned.   
Demographic Information Gathered 
Data was gathered to find the following demographics: instruction area, number of years 
teaching, length of time using accelerated learning techniques, year first participated in 
accelerated learning training, and number of days trained in accelerated learning. The results for 
each of these demographics are reported below. 
The first question asked each participant to identify his or her position/discipline. The 
data showed the following breakdown for the number of survey respondents from each division. 
Table 1 
Position/discipline of respondents 
 
Position/Discipline of Respondents 
 
      # of Respondents 
 
Administrators 
 
 
  7 
 
Business Division Instructors 33 
General Education Instructors 14 
Industrial Technology Instructors   4 
Health and Human Service Instructors   7 
34 
Family and Consumer Science Instructors   1 
Other (Trainer or Counselor)   5 
 
Data showed the following for the number of years teaching. 
Table 2 
Number of years of teaching for respondents 
 
# of Years Teaching 
 
 
# of Respondents 
 
Less than 5 years 
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5 to 10 years 12 
11 to 15 years 11 
16 to 20 years   5 
Over 20 years 13 
 
The next question asked the length of time using accelerated learning techniques, and the 
data showed the following breakdown. 
Table 3 
Length of time using accelerated learning techniques 
 
Length of Time Using Accelerated Learning Techniques 
 
 
# of Respondents 
 
Less than 6 months 
 
 
21 
6 months to 2 years 28 
3 to 4 years   8 
35 
Over 4 years 14 
 
The data results for the year first participating in accelerated learning training are shown 
below. 
Table 4 
Year first participated in accelerated learning training 
 
Year First Participated in Accelerated Learning Training 
 
 
# of Respondents 
 
Prior to 2000 
 
 
19 
2000 16 
2001 16 
2002 20 
 
In response to the question asking the number of days attending training in accelerated 
learning, the data showed the following results. 
Table 5 
Number of days attending training 
 
# of Days Attending Training 
 
 
# of Respondents 
 
1 to 2 days 
 
 
  5 
3 to 4 days 34 
5 to 6 days 18 
Over 6 days 14 
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The remainder of the data collected will be organized and displayed as it relates to each 
of the research questions asked. 
Research Question Numbers 1, 3 and 4 
Are the competencies taught in the accelerated learning instructor’s training by Learning 
Strategies and Visionaries valid? Are there competencies in the instructor’s training that should 
be eliminated? Are some competencies more important than others? 
A list of competencies, in order of importance based on mean, as determined by the 
respondents, is included below. 
Table 6 
Competencies listed in ranking order from most to least important by mean as determined by the 
respondents 
Scale:  Very important (You value and apply the objective stated) = 3 
Important (You feel that the objective stated is important to include in accelerated 
learning instruction/learning) = 2 
 
Least Important (You do not see the relevance this objective has to accelerated learning) 
= 1 
 
 
Competencies Listed in Ranking Order from Most to Least 
Important by Mean Score 
 
Mean Standard Deviation 
 
Identify ways to make learning relevant 
 
2.89 
 
0.36 
 
Present new material that engages auditory, visual, and kinesthetic 
sensory systems 
 
2.89 
 
0.36 
 
Design curriculum that includes methods to demonstrate 
competence 
 
2.83 
 
0.41 
 
Integrate higher-order thinking in the classroom 
 
 
2.83 
 
0.41 
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Develop activities incorporating a variety of the multiple 
intelligences 
2.79 0.44 
 
Design curriculum that identifies instructional objectives 
 
2.76 
 
0.46 
 
Identify presentation factors that are sensory-rich and brain friendly 
 
2.72 
 
0.48 
 
Describe ways in which whole-brain activity can be encouraged in 
the classroom 
 
2.69 
 
0.52 
 
Design curriculum that includes activities to give an overview and 
allow learners to identify their purpose 
 
2.68 
 
0.53 
 
Create a relaxed, alert, positive state of mind 
 
2.63 
 
0.54 
 
Understand the stages and emotions a learner goes through when 
acquiring new skills, attitudes, and knowledge 
 
2.63 
 
0.54 
 
Design curriculum that provides memory and review techniques 
 
2.62 
 
0.52 
 
Design curriculum that concludes with evaluation, reflection, and 
celebration activities 
 
2.60 
 
0.60 
 
Identify specific intake and processing elements in the learning 
process 
 
2.53 
 
0.58 
 
Instruct modeling the accelerated process and principles 
 
2.51 
 
0.58 
 
Design curriculum that creates pre-work material 
 
2.49 
 
0.67 
 
Use supportive language and suggestion that helps learners access 
more of their inner resource 
 
2.45 
 
0.60 
 
Apply intervention strategies to overcome blocks to learning 
 
2.40 
 
0.64 
 
Create artistic, motivational, and content related peripherals 
 
2.38 
 
0.64 
 
Match present state of the learner and lead them to the desired 
outcome 
 
2.37 
 
0.62 
 
Employ anchoring techniques to help create a positive learning 
environment 
 
2.37 
 
0.62 
 
Identify functions of the left-brain and right brain hemispheres 
 
 
2.31 
 
0.69 
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Able to shift perceptual awareness back and forth between self, 
others, and context 
2.31  
0.64 
 
Arrange furniture to accommodate learning styles and activities 
 
2.29 
 
0.70 
 
Use mind maps as the main way to take notes in class and to present 
visual information to the class 
 
2.26 
 
0.63 
 
Complete a personal assessment on current use of the multiple 
intelligences 
 
2.21  
 
0.67 
 
Utilize music to adjust learner states 
 
2.17 
 
0.75 
 
Participate in and lead others in positive visualization exercises 
 
2.14 
 
0.66 
 
Identify brain frequency channel and teach learners how to enter 
resourceful states 
 
2.08 
 
0.64 
 
Work with the other-than-conscious mind 
 
2.04 
 
0.69 
 
Use the four steps of the natural brilliance model to release students 
from stuck states 
 
1.94 
 
0.62 
 
Identify the functions of the reptilian, mammalian, and thinking 
brain 
 
 
1.75 
 
0.69 
 
Data showed that question 3 received more than twenty “1” ratings, indicating that these 
respondents did not see the relevance this objective has to accelerated learning. Below is the 
breakdown of responses for this competency. 
Competency three - Identify the functions of the reptilian, mammalian, and thinking 
brain: 27 individuals responded with a 1, or least important; 34 responded 2, or important; and 10 
individuals responded 3, or very important.  
For questions 6, 8, 11, 14, 15, 26a, 26d, and 26e, all ratings were either a 2 (important – 
you feel that objective stated is important to include in accelerated learning instruction/training) 
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or 2 (very important – you value and apply the objective stated). Following is a breakdown of 
each question with the number of ratings for each. 
Survey Question Number 6 
Table 7 
Rating for survey question 6, integrate higher-order thinking in the classroom. 
 
Rating 
 
 
1 
 
  2 
 
  3 
 
# of responses* 
 
0 
 
10 
 
60 
 
*One respondent chose not to participate in this question. 
Survey Question Number 8 
Table 8 
Rating for survey question 8, identify presentation factors that are sensory-rich and brain 
friendly. 
 
Rating 
 
 
1 
 
  2 
 
  3 
 
# of responses* 
 
 
0 
 
18 
 
52 
*One respondent chose not to participate in this question. 
Survey Question Number 11 
Table 9 
Rating for survey question 11, identify ways to make learning relevant. 
 
Rating 
 
 
1 
 
2 
 
  3 
 
# of responses 
 
 
0 
 
 
6 
 
65 
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Survey Question Number 14 
Table 10 
Rating for survey question 14, develop activities incorporating a variety of the multiple 
intelligences. 
 
Rating 
 
 
1 
 
  2 
 
  3 
 
# of responses 
 
 
0 
 
13 
 
58 
 
Survey Question Number 15 
Table 11 
Rating for survey question 15, present new material that engages auditory, visual, and kinesthetic 
sensory systems. 
 
Rating 
 
 
1 
 
2 
 
  3 
 
# of responses 
  
 
0 
 
6 
 
65 
 
Survey Question Number 26a 
Table 12 
Rating for survey question 26a, design curriculum that identifies instructional objectives. 
 
Rating 
 
 
1 
 
  2 
 
  3 
 
# of responses 
 
 
0 
 
15 
 
56 
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Survey Question Number 26d 
Table 13 
Rating for survey question 26d, design curriculum that provides memory and review techniques. 
 
Rating 
 
 
1 
 
  2 
 
  3 
 
# of responses* 
 
 
0 
 
25 
 
45 
*One respondent chose not to participate in this question. 
Survey Question Number 26e 
Table 14  
Rating for survey question 26e, design curriculum that includes methods to demonstrate 
competence. 
 
Rating 
 
 
1 
 
   2 
 
  3 
 
# of responses 
 
 
0 
 
10 
 
61 
 
The data was analyzed to see if there were any correlations between the average scores, 
years teaching, years teaching using accelerated learning, the number of days trained in 
accelerated learning, and the job position held. The data shows: 
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Table 15 
Correlations 
 
 
 
Average 
score 
 
Years 
teaching 
 
Years 
teaching 
using 
accelerated 
learning 
 
 
Days in 
accelerated 
learning 
training 
 
Job 
position 
 
Average     Pearson Correlation 
Score         Sig.  (2-tailed) 
                  N  
 
1.000 
        .  
     71 
 
-.029 
  .808 
     71 
 
-.172 
  .151 
     71 
 
-.098 
  .415 
      71 
 
-.012 
  .920 
     71 
 
 
Years         Pearson Correlation 
Teaching   Sig.  (2-tailed) 
                  N 
 
-.029 
  .808 
     71 
 
1.000 
        .  
     71 
   
.374** 
  .001 
     71 
  
  .042 
   .725 
      71 
 
- .068 
  .573 
     71 
 
 
Years         Pearson Correlation 
Teaching   Sig.  (2-tailed) 
 Using       N 
Accelerated 
Learning 
 
 
-.172 
  .151 
     71 
   
.374** 
  .001 
     71 
 
1.000 
        .  
     71 
   
.466** 
  .000 
     71 
  
 -.293* 
   .013 
      71 
 
Days in        Pearson Correlation 
accelerated  Sig.  (2-tailed) 
learning       N 
training 
 
 
  -.098 
   .415 
      71  
  
 .042 
  .725 
     71 
 
  .466** 
  .000 
     71 
 
1.000 
        .  
     71 
 
  -.225 
    .059 
       71 
 
Job           Pearson Correlation 
Position    Sig.  (2-tailed) 
                 N 
 
 
-.012 
  .920 
     71 
  
-.068 
  .573 
     71  
   
-.293* 
   .013 
      71 
  
 -.225 
    .059 
       71 
 
1.000 
        .  
     71 
 
Research Question Number 2 
Are there additional competencies needed to instruct in an accelerated course? 
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Survey question number 30 asked, “What other competencies have you learned from additional 
accelerated learning training?” Respondents who had attended additional training responded as 
follows: 
? Game playing. 
? Explain the components of the learning revolution. 
? Relax and have fun. Use squeeze balls and music during test taking to dissipate stress. 
? A keen awareness and alertness to my environment. 
? Groupthink becomes a significant factor when time is critical. 
? Your list is pretty comprehensive. Each training class I attended adds something to the 
toolbox. The challenge seems to be to continue to learn and adopt. If we get completely 
comfortable with what we do, we begin to stagnate and decline. The challenge is to keep 
challenging our own comfort levels. 
? I wouldn’t say I gained additional competencies, but rather re-enforced the competencies 
stated above. 
? Choral reading and dramatizations as preparation. 
? Accelerated learning strategies are most effective when all are used. The learner must 
accept accelerated learning as a viable method for successful learning. I feel that 
accelerated learning is the same technique we expect our students to use when working 
with children. 
? Use of constructivist methods. 
? Drawing, interactive games. 
? Continued research into brain-based learning. Emergence of new intelligences and impact 
on learning. 
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? I have used mind maps to breakdown technical problems in group discussions in non-
teaching environments. 
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Chapter 5 
Summary, Conclusions, and Recommendations 
This section is divided into two distinct sections. It begins with a summary section, which 
reviews the entire study. The second section reports the conclusions and recommendations that 
can be drawn from the analysis of the survey data for each research question. 
Restatement of the Problem 
The purpose of this study was to determine what skills and knowledge instructors need to 
teach using accelerated learning and, specifically, to determine if the competencies that are 
taught in the accelerated teaching and learning instructor’s training by Visionaries and Learning 
Strategies are the right competencies.  
Research Design 
The design of the research was to survey instructors and administrators from Wisconsin’s 
Technical College System who had participated in the accelerated teaching and learning 
instructor’s training to determine if they valued and applied the competencies that were taught in 
the training. An online survey was sent to those instructors and administrators who had 
participated in the 16 or 32 hour instructor’s training either provided by Learning Strategies or 
Visionaries. The survey had 33 questions that represented each of the competencies taught in the 
instructor’s training to determine the importance based on whether or not the respondent valued 
and applied the competency. A final question on the survey asked the participants what other 
competencies had they learned from additional accelerated learning training. 
Conclusions and Recommendations 
Research Question 1 – Are the competencies taught in the accelerated learning instructor’s 
training by Learning Strategies and Visionaries valid? 
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Research Question 3 – Are there competencies in the instructor’s training that should be 
eliminated? 
Since both of these questions focus on what the competencies taught in the accelerated 
learning instructor’s training should be, they will both be addressed in this same section.  
The data showed that 31 out of the 33 questions asking respondents to rate the course 
competencies had a mean score of 2.0 or higher.  
Question 16 had a mean score of 1.94, with a 0.62 standard deviation; and question 3 had 
a mean score of 1.75, and a standard deviation of 0.69. Question 16 had a total of 14 responses 
that indicated the respondent did not see the relevance the competency, use the four steps of the 
natural brilliance model to release students from stuck states, to accelerated learning. Although 
the overall mean score was below 2.0, 42 respondents thought the competency was important to 
include in the accelerated learning instruction/training, and 11 respondents value and apply the 
competency. Based on the data, it would be difficult to conclude that the competency should be 
eliminated from the training or that it is not valid. It is recommended that consideration be given 
to the concept taught (ways to release the learner from stuck states) verses tying it to a specific 
model (natural brilliance model). Also, more emphasis should be placed on this competency if 
research shows that this competency is important to accelerated learning. At this point, no 
significant conclusions can be drawn and more research needs to be done. 
Question 3 had a total of 27 responses that indicated the respondent did not see the 
relevance the competency, identify the functions of the reptilian, mammalian, and thinking brain, 
had to accelerated learning. The overall mean score, as indicated above, was 1.75, and the 
question did receive 34 responses indicating the respondents thought the competency was 
important to include in the accelerated learning training, while ten respondents valued and 
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applied this competency. Based on the large number of responses indicating the respondents did 
not see the relevance this competency had to accelerated learning, it could be concluded that the 
competency, as stated, should be eliminated from the training. In reviewing several accelerated 
learning books from experts in the field, it is common to see a chapter addressing the brain and 
the relevance it has to accelerated learning. Resources do discuss the reptilian, mammalian, and 
thinking brain; therefore, it may be important to evaluate and consider a related and different 
competency related to the brain. For example, rather than identifying the functions of the 
reptilian, mammalian, and thinking brain, it may be more relevant to show the connections this 
has to the learning process, relating how each of these brain areas impacts a student’s ability to 
learn with increased retention. It is recommended that this competency is either eliminated or 
rewritten to focus more specifically on the relevance the brain areas have to learning. 
Since all of the other questions received a mean score of 2.0 or higher, it can be 
concluded, based on the data from the respondents, that most of the competencies taught in the 
accelerated learning instructor’s training by Learning Strategies and Visionaries are valid and 
should continue to be the focus of the training when offered to instructors and administrators at 
the technical colleges. 
Research Question 2 – Are there additional competencies needed to instruct in an accelerated 
course? 
The data collected that related to this question provided a variety of responses with no 
consistency. The question asked was, “What other competencies have you learned from 
additional accelerated learning training?” The only duplicate response, given by two 
respondents, indicated “game playing or interactive games.” Based on this data, it is 
recommended that learning how to implement games as learning activities should be a specific 
48 
competency included in the training. The recommendation is based on the response, as well as 
recognizing that playing games is a training provided by other accelerated learning practioners 
teaching instructors about accelerated learning. 
A couple of additional responses that could be grouped together and came from two 
different respondents were:   
? Relax and have fun.  
? Use squeeze balls and music during test taking to dissipate stress.   
? A keen awareness and alertness to my environment.   
All of these responses relate to the physical and mental environment. Based on this data, it can 
be concluded that the physical and mental environment need to continue to be a focus during the 
accelerated learning instructor’s training, and specific attention needs to be drawn to having fun, 
providing specific strategies to help students relax during tests, as well as to bring conscious 
awareness to each participant’s own environment.   
Another respondent answered that emergence of new intelligences and impact on 
learning needs to be included. Question 14 on the survey that stated, develop activities 
incorporating a variety of the multiple intelligences, received all 2 and 3 responses, which 
indicated that all respondents thought the competency was relevant and important to include in 
accelerated learning instructor’s training. Fifty-eight (58) out of the 71 responses rated it a 3, 
which meant they also apply the competency. Looking at these two pieces of data together, it can 
be concluded that additional intelligences should be included in the accelerated learning 
instructor’s training, which means more attention given to Howard Gardner’s latest intelligence, 
the naturalist intelligences, as well as a competency that allows instructors and administrators to 
learn about the emotional intelligences and the impact they have on learning. 
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A respondent indicated that in additional accelerated learning training they had learned 
choral reading and dramatizations as preparation. As a result of this data, and knowledge that 
these are both a part of accelerated learning models, it can be concluded that this should be 
referenced and included as part of the accelerated learning instructor’s training, either when 
presenting background and models or as part of the ways to present information. 
Another response indicated that in a graduate course being taught to students in 
educational courses, the use of constructivist methods was a competency taught that connected to 
accelerated learning. Based on this data, knowing this is a focus at Western Wisconsin Technical 
College, in addition that it fits well with the accelerated learning philosophy and principles, it 
would be appropriate to incorporate this into the accelerated learning instructor’s training.   
Drawing is the final specific competency that was identified by a respondent as being 
taught as a competency in additional accelerated learning training received. Based on a review of 
research and this response, it can be concluded that learning how to draw is an important 
competency to learn and it should be added as a competency to the accelerated learning 
instructor’s training. 
There were four respondents that indicated the need to continue to learn, reinforce, 
research and adopt accelerated learning. Another respondent specifically stated, “Only the first 
session. I should probably do a review sometime.” Eighteen (18) of the respondents identified 
that they had received additional training in accelerated learning, and four individually stated that 
they have done additional reading on accelerated learning. Based on the data, it can be concluded 
that ongoing training, in addition to the first training received, is valued and desired. It is 
recommended that consideration be given to providing additional or follow up sessions that 
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reinforce what was learned, as well as incorporate new learning based on current accelerated 
learning research and practices. 
Research Question 4 – Are some competencies more important than others? 
The data showed a range in mean scores between all of the competencies of question 11 
having the highest value of 2.89, and question 3 having the lowest average of 1.75. In looking at 
all of the competencies’ mean scores in ranking order from highest to lowest, there are no 
significant drops identified showing that a set group of competencies are a lot more important 
than others. The table below shows the changes between competencies for mean and standard 
deviation. 
Table 16 
Importance of competencies - mean and standard deviation 
Priority Sort By Mean 
Question Mean Std Dev
Q11 2.89 0.36
Q15 2.89 0.36
Q26e 2.83 0.41
Q6 2.83 0.41
Q14 2.79 0.44
Q26a 2.76 0.46
Q8 2.72 0.48
Q5 2.69 0.52
Q26c 2.68 0.53
Q10 2.63 0.54
Q1 2.63 0.54
Q26d 2.62 0.52
Q25 2.61 0.57
Q26f 2.60 0.60
Q7 2.53 0.58
Q27 2.51 0.58
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Q26b 2.49 0.67
Q24 2.45 0.60
Q17 2.40 0.64
Q22 2.38 0.64
Q19 2.37 0.62
Q20 2.37 0.62
Q4 2.31 0.69
Q2 2.31 0.64
Q21 2.29 0.70
Q28 2.26 0.63
Q13 2.21 0.67
Q23 2.17 0.75
Q12 2.14 0.66
Q9 2.08 0.64
Q18 2.04 0.69
Q16 1.94 0.62
Q3 1.75 0.69
 
Based on the data, it can be concluded that all of the competencies identified as having a 
mean score of 2.0 or higher, which is 31 out of the 33, should be included in accelerated teaching 
and learning instructor’s training. The written response, that accelerated learning strategies are 
most effective when all are used, seems to be supported by most participants, as they feel it is  
important to learn all of the competencies. 
Questions 11, 15, 26e, 6, 14, and 26a all had a mean score of 2.76 or higher, while 
questions 13, 23, 12, 9, 18, 16, and 3 all had a mean score of 2.21 or lower. Based on this data, it 
can be concluded in accelerated learning training sessions that have reduced time allocated, the 
focus should be on the following competencies: 
? Identify ways to make learning relevant. 
? Present new material that engages auditory, visual, and kinesthetic sensory systems. 
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? Design curriculum that includes methods to demonstrate competence. 
? Integrate higher-order thinking in the classroom. 
? Develop activities incorporating a variety of the multiple intelligences. 
? Design curriculum that identifies instructional objectives. 
Additional Conclusions 
Based on the data analyzed from the Pearson Correlations, there are three significant 
findings. The data showed a positive correlation of .374 between the number of years teaching 
and the length of time using accelerated learning. What can be concluded from this data is that if 
someone has been teaching longer, they are more likely to use accelerated learning. Based on 
this conclusion, it is recommended that accelerated learning training be targeted to faculty that 
have been teaching for a long time, as once they learn the accelerated learning competencies, 
they are apt to apply them. Often, accelerated learning training is targeted to new instructors, as 
there is a perception that they will be more open to this new method. Although the training is 
valued and often implemented by new instructors, as can be validated by this comment from a 
first-year teacher who attended the training and completed the survey, “I had my first evaluation 
done from my Dean and she loved all the accelerated learning techniques I am using,” it may 
also be just what an instructor with many years of experiences needs. A nursing instructor who 
has been instructing at the technical college for eight years commented, with her survey, that she 
still uses accelerated learning all of the time and loves it more each day. 
The data also showed a positive significant correlation of .466 between length of time 
using accelerated learning techniques and the number of days respondents participated in 
accelerated learning training. The conclusion that can be made from this data is that the more 
days in accelerated learning training, the more likely an individual is to teach using this method. 
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Based on this conclusion, it is recommended that accelerated learning instructor’s training be 
longer in length (in the case of the current training provided by Visionaries, that the four-day 
training be encouraged over the two-day training), and that an instructor continue to receive 
training and increase the number of days trained in accelerated learning. 
The data finally shows a negative significant correlation of -.293 between the years 
teaching using accelerated learning and the job code or position. In order to understand this data, 
it is necessary to explain that in analyzing the data it was necessary to assign a number to each of 
the divisions, yet these numbers have no numeric value. Following are the job code numbers 
assigned to each position: 
Administrators = 1 
Business Education = 2 
General Education = 3 
Industrial Technology = 4 
Health and Human Services = 5 
Family and Consumer Science = 6 
Other (trainer, counselor) = 7 
What can be concluded is that as the job code gets smaller, the years teaching using 
accelerated learning gets bigger. The conclusion that can be drawn here is that administrators, 
business education, and general education instructors have used accelerated learning techniques 
for a longer time. It is hard to draw too much of a conclusion based on this, other than 
recognizing that instructors in business education and general education have been the focus of 
accelerated programming. Perhaps there is a need, now, to expand it to the other divisions and 
disciplines. 
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Recommendations for Future Study 
The study only addressed accelerated learning competencies needed to teach accelerated 
learning at the technical college level. It would be interesting to see if the competencies 
identified in the K-12 system would be consistent for those instructors trained in accelerated 
learning.   
It was also difficult to find research that had been done on the competencies needed to 
instruct using accelerated learning by individuals at the post-secondary level. It is recommended 
that more research be done related to this study of competencies needed to teach using 
accelerated learning. 
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Appendix A 
 
Email 
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11/24/02 
 
Tomorrow I will be sending out a short survey on accelerated learning.  When you receive the survey, I 
am hoping that you will be able to take 10 minutes of your time to respond to the questions and then send 
it back to me. 
 
I am interested in your response as I have a desire to improve the accelerated teaching and learning 
training that I provide for several Colleges each year.  In addition, I have a desire to meet a personal goal 
of graduating from UW-Stout this semester. 
 
A timely response from you will help me reach my goal of graduation as well as to improve the quality of 
accelerated learning for instructors and students.   
 
Thank you for taking the time to complete the survey; I do appreciate your response.   
 
Look for the survey to arrive tomorrow.   
 
 
Wishing you all the best! 
 
Deb (McClintock) Walsh 
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Appendix B 
 
Cover Letter 
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To:  (name) 
Subject:  Accelerated learning instructor training survey 
 
Hello: 
 
At the Technical College level, more instructors are being trained and incorporating 
accelerated learning methods into their classes.  As I continue to design and facilitate 
training in accelerated learning for instructors, as a prior participant in the accelerated 
learning instructor training, I am interested in your feedback as to what you find to be 
the most valuable and applicable to your experiences.  The data will be used to improve 
the training provided on accelerated learning to instructors.  I am currently in the 
process of completing my master’s degree at the University of Wisconsin Stout and your 
information will also be used as part of the research. 
 
Attached is a survey that asks 30 questions regarding the accelerated learning 
competencies.  Will you please respond to each question and return the survey to me?  
I would appreciate your completing the survey and returning it to me by November 7; it 
should take no more than ten minutes to complete.  Please return it to: 
walshd@wwtc.edu  I would be happy to answer any questions you might have;  please 
e-mail or call (608) 789-6228. 
 
Thank you in advance for your cooperation. 
 
 
Deb Walsh 
Instructor 
Western Wisconsin Technical College 
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Appendix C 
 
Survey Instrument 
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Accelerated Learning Instructor's Survey 
Please respond to each question. Return the completed survey by 
December 4, 2002. 
 
 
 
Position/Discipline (ex. Accounting Instructor):  
Number of years teaching:  
Length of time using accelerated learning 
techniques: 
nmlkj <6months    
nmlkj 6mo-2yr    nmlkj 3yr-
4yr    nmlkj >4yr 
Year you first participated in accelerated 
learning training: 
nmlkj Prior to 2000    
nmlkj 2000    nmlkj 2001    
nmlkj 2002 
Number of days that you have attended 
training 
in accelerated learning: 
nmlkj 1-2 days    nmlkj 3-4 
days    nmlkj 5-6 days    
nmlkj >6 days 
 
Rate the course objectives using the following scale for each item 
below. 
Important to instruction: Very Important; Important; Least 
Important 
 
Very Important = You value and apply the objective stated. 
Important = You feel that objective stated is important to include in 
accelerated learning instruction/learning. 
Least Important = You do not see the relevance this objective has to 
accelerated learning. 
  Very Important Least 
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Important Important 
1. Understand the stages and 
emotions a learner goes through 
when acquiring new skills, attitudes, 
and knowledge. 
nmlkj  nmlkj  nmlkj  
2. Able to shift perceptual 
awareness back and forth between 
self, others, and context. 
nmlkj  nmlkj  nmlkj  
3. Identify the functions of the 
reptilian, mammalian, and thinking 
brain. 
nmlkj  nmlkj  nmlkj  
4. Identify functions of the left-
brain and right-brain hemispheres. 
nmlkj  nmlkj  nmlkj  
5. Describe ways in which whole-
brain activity can be encouraged in 
the classroom. 
nmlkj  nmlkj  nmlkj  
6. Integrate higher-order thinking 
in the classroom. 
nmlkj  nmlkj  nmlkj  
7. Identify specific intake and 
processing elements in the learning 
process. 
nmlkj  nmlkj  nmlkj  
8. Identify presentation factors 
that are sensory-rich and brain 
friendly. 
nmlkj  nmlkj  nmlkj  
9. Identify brain frequency channel 
and teach learners how to enter 
resourceful states. 
nmlkj  nmlkj  nmlkj  
10. Create a relaxed, alert, positive 
state of mind.    
nmlkj nmlkj nmlkj
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11. Identify ways to make learning 
relevant.    
12. Participate in and lead others in 
positive visualization exercises. 
nmlkj  nmlkj  nmlkj  
13. Complete a personal assessment 
on current use of the multiple 
intelligences. 
nmlkj  nmlkj  nmlkj  
14. Develop activities incorporating 
a variety of the multiple 
intelligences. 
nmlkj  nmlkj  nmlkj  
15. Present new material that 
engages auditory, visual, and 
kinesthetic sensory systems. 
nmlkj  nmlkj  nmlkj  
16. Use the four steps of the 
natural brilliance model to release 
students from stuck states. 
nmlkj  nmlkj  nmlkj  
17. Apply intervention strategies to 
overcome blocks to learning.    
18. Work with the other-than-
conscious mind. 
nmlkj  nmlkj  nmlkj  
19. Match present state of the 
learner and lead them to the 
desired outcome. 
nmlkj  nmlkj  nmlkj  
20. Employ anchoring techniques to 
help create a positive learning 
environment. 
nmlkj  nmlkj  nmlkj  
21. Arrange furniture to 
accommodate learning styles and 
activities. 
   
nmlkj nmlkj nmlkj
nmlkj nmlkj nmlkj
nmlkj nmlkj nmlkj
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22. Create artistic, motivational, 
and content related peripherals.    
23. Utilize music to adjust learner 
states. 
nmlkj  nmlkj  nmlkj  
24. Use supportive language and 
suggestion that helps learners 
access more of their inner resource. 
nmlkj  nmlkj  nmlkj  
25. Understand the stages and 
emotions a learner goes through 
when acquiring new skills, attitudes, 
and knowledge. 
   
26. Design curriculum that utilizes the following principles: 
     a. Identifies instructional 
objectives. 
nmlkj  nmlkj  nmlkj  
     b. Creates pre-work material.    
     c. Activities to give an overview 
and allow learners to identify their 
         purpose. 
nmlkj  nmlkj  nmlkj  
     d. Provides memory and review 
techniques.    
     e. Includes methods to 
demonstrate competence. 
nmlkj  nmlkj  nmlkj  
     f. Concludes with evaluation, 
reflection, and celebration 
activities. 
nmlkj  nmlkj  nmlkj  
27. Instruct modeling the 
accelerated process and principles.    
28. Use mind maps as the main way    
nmlkj nmlkj nmlkj
nmlkj nmlkj nmlkj
nmlkj nmlkj nmlkj
nmlkj nmlkj nmlkj
nmlkj nmlkj nmlkj
nmlkj nmlkj nmlkj
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to take notes in class and to present 
visual information to the class. 
29. What other accelerated 
learning training have you had? 
 
30. What other competencies have 
you learned from additional 
accelerated learning training?   
RESET
 
SUBMIT SURVEY
 
I understand that by returning this questionnaire, I am giving my informed consent as a 
participating volunteer in this study. I understand the basic nature of the study and agree that any 
potential risks are exceedingly small. I also understand that potential benefits that might be 
realized from the successful completion of this study. I am aware that the information is being 
sought in a specific manner so that no identifiers are needed and so that confidentiality is 
guaranteed. Your name will never appear in the compiled results and once the report is summarized, 
individual responses will be destroyed. I realize that I have the right to refuse to participate and 
that my right to withdraw from participation at any time during the study will be respected with no 
coercion or prejudice.  
 
Note: Questions or concerns about participation in the research or subsequent complaints should be addressed first to the 
researcher, Deb Walsh, or research advisor (Mike Galloy, galloym@uwstout.edu or 715-232-2163) and second to Dr. Susan Foxwell, 
Chair, UW-Stout Institutional review Board for the Protection of Human Subjects in Research, 11 HH, UW-Stout, Menomonie, WI 
54751, phone(715-232-1126). 
